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KS1 History Progression of Knowledge and Skills

Year 1

Year 2

Chronological Awareness

KNOWLEDGE:

» To know that a timeline shows
the order events in the past
happened.

» To know that we start by
looking at ‘now’ on a timeline
then look back.

» To know that ‘the past’ is
events that have already
happened.

» To know that ‘the present’ is
time happening now.

» To know that within living
memory is 100 years.

» To know that beyond living
memory is more than 100 years

SKILLS: KNOWLEDGE:

> Sequencing three or four > To know that events
events in their own life in history may last
(e.g. birthday, starting different amounts of
school, starting Year 1). time. To know a

» Using common words decade is ten years
and phrases for the
passing of time (e.g.

now, long ago, then,
before, after).

» Sequencing three or four
artefacts/photographs
from different periods of
time.

> Placing eventsona
simple timeline.

KILLS:
» Sequencing up to six photographs,

focusing on the intervals between
events.

Placing events on a timeline,
building on times studied in Year 1.
Beginning to recognise how long
each event lasted.

Knowing where people/events
studied fit into a chronological
framework.

ago. Recording on a timeline a
sequence of historical
stories heard orally.
Substantive (abstract) concept 1: Achievements and follies of mankind
KNOWLEDGE: KNOWLEDGE:

» To know some inventions that still influence their own lives today
(e.g. toys - the invention of the teddy bear, electronic toys etc.)
» To know some achievements and discoveries of significant

individuals (e.g. explorers).

> To begin to identify achievements and inventions that still
influence their own lives today (e.g. schools, travel).

» To know the legacy and contribution of some inventions (e.g.
flight). To be aware of the achievements of significant individuals
(e.g. those involved with the history of flight).

Substantive (abstract) concept 2: Power (monarchy, government and empire)

KNOWLEDGE:

> To know that a monarch in the UK is a king or queen.
> To begin to understand that power is exercised in different ways

N/A in different culture, times and groups e.g. monarchy.
> To know that Britain was organised into kingdoms and these were
governed by monarchs.
Disciplinary concept 1: Change and Continuity
KNOWLEDGE: SKILLS: KNOWLEDGE: SKILLS:
» To know that people change as » Being aware that some > To know that daily life has » Recognising some things
they grow older. things have changed and changed over time but that which have changed /
» To know that throughout some have stayed the there are some similarities stayed the same as the past.
someone’s lifetime, some same in their own lives. to life today. » ldentifying simple reasons

things will change and some » Describing simple for changes.
things will stay the same. changes and
» To know that everyday objects ideas/objects that remain
have changed over time. the same.
> Understanding that some
things change while
other items remain the
same and some are new.
Disciplinary concept 2: Cause and Consequence
KNOWLEDGE: SKILLS: KNOWLEDGE: SKILLS:
> To know that everyday objects > Asking why things » To know that changes may » Asking questions about why
have changed as new materials happen and beginning to come about because of people did things, why
have been invented. explain why with support improvements in events happened and what
technology happened as a result.

» Recognising why people did
things, why events
happened and what
happened as a result.
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Disciplinary concept 3: Similarities and differences

KNOWLEDGE:

» To know that there are
similarities and differences
between their lives today and
their lives in the past.

» To know some similarities and
differences between the past
and their own lives.

» To know that people celebrate
special events in different
ways.

» To know that everyday objects
have similarities and
differences with those used for
the same purpose in the past

SKILLS:

> Beginning to look for
similarities and
differences over time in
their own lives.

KNOWLEDGE:

» To know that there are
explanations for similarities
and differences between
children’s lives now and in
the past.

SKILLS:

» ldentifying similarities and
difference between ways of
life at different times.

» Finding out about people,
events and beliefs in society.

» Making comparisons with
their own lives

Disciplinary concept 4:

Historical Significance

KNOWLEDGE:
» To know that some people and
events are considered more

SKILLS:
> Recalling special events
in their own lives.

KNOWLEDGE:
> To know that some events
are more significant than

SKILLS:
» Discussing who was
important in a historical

‘special’ or significant than others. event.
others » To know the impact of a
historical event on society.
» To know that ‘historically
significant’ people are those
who changed many
people’s lives.
Disciplinary concept 5: Sources of Evidence
KNOWLEDGE: SKILLS: KNOWLEDGE: SKILLS:
» To know that photographs can » Using artefacts, » To know that we can find » Using artefacts,
tell us about the past. photographs and visits to out about how places have photographs and visits to

» To know that we can find out
about the past by asking
people who were there.

» To know that artefacts can tell
us about the past.

» To know that we remember
some (but not all) of the
events that we have lived
through.

museums to answer
simple questions about
the past.

> Finding answers to
simple questions about
the past using sources
(e.g. artefacts).

» Sorting artefacts from
then and now.

changed by looking at maps.

» To know that historians use
evidence from sources to
find out more about the
past.

museums to ask and answer
questions about the past.

» Making simple observations
about a source or artefact.

» Using sources to show an
understanding of historical
concepts (see above).

» ldentifying a primary source.

Disciplinary concept 6: Historical interpretations

KNOWLEDGE:
» To know that the past can be
represented in photographs.

SKILLS:

> Beginning to identify
different ways to
represent the past (e.g.
photos, stories).

> Developing their own
interpretations from
historical artefacts.

KNOWLEDGE:
> To know that the past is
represented in different
ways.

SKILLS:

» Recognising different ways
in which the past is
represented (including eye-
witness accounts).

» Comparing pictures or
photographs of people or
events in the past.

»> Developing their own
interpretations from
photographs and written
sources.

Historical Enquiry Skills, Sub-Strand 1: Posing Historical Questions

SKILLS:

»> Asking how and why questions based on stories, events and
people. Asking questions about sources of evidence (e.g.

artefacts).

SKILLS:

» Asking a range of questions about stories, events and people.
» Understanding the importance of historically-valid questions.

Historical Enquiry Skills, Sub-Strand 2: Gathering, organising and evaluating evidence

SKILLS:

» Using sources of information, such as artefacts, to answer

questions.

SKILLS:

» Understanding how we use books and sources to find out about

the past.
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» Drawing out information from sources. » Using a source to [answeﬁ questions about the past.
» Making simple observations about the past from a source. »> Evaluating the usefulness of sources to a historical enquiry.
Selecting information from a source to answer a question.
»> ldentifying a primary source.
Historical Enquiry Skills, Sub-Strand 3: Interpreting findings, analysing and making connections
SKILLS: SKILLS:
> Interpreting evidence by making simple deductions . » Making links and connections across a unit of study.
» Making simple inferences and deductions from sources of » Selecting and using sections of sources to illustrate and support
evidence. answers.
»> Describing the main features of concrete evidence of the past or
historical evidence (e.g. pictures, artefacts and buildings).
Historical Enquiry Skills, Sub-Strand 4: Evaluating and drawing conclusions
SKILLS: SKILLS:
» Drawing simple conclusions to answer a question > Making simple conclusions about a question using evidence to
support.
Historical Enquiry Skills, Sub-Strand 5: Communicating findings
SKILLS: SKILLS:
» Communicating findings through discussion and timelines with » Communicating answers to questions in a variety of ways,
physical objects/ pictures. including discussion, drama and writing (labelling, simple
» Using vocabulary such as - old, new, long time ago. recount).
> Discussing and writing about past events or stories in narrative or » Using relevant vocabulary in answers.
dramatic forms. > Describing past events and people by drawing or writing.
» Expressing a personal response to a historical story or event. (e.g. > Expressing a personal response to a historical story or event

Saying, writing or drawing what they think it felt like in response

to a historical story or event.)

through discussion, drawing our writing.

[Commented [K1]:
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Year 1 - Vocabulary progression

Disciplinary concepts Topic knowledge

How am | making history? |

Historical enquiry siblings
parent
ask photograph grand parent
investigate similar/similarity great prandparent
explain different/ difference childhaad
question change tirme capsule
artefacts Same
object event
sart remember
Broup memary What were toys like in the past?
compare) comparison celebration
inberyiew special Loy
wooden
plastic
metal
Chronological awareness mnohair
morning today
afternoon tomarrow How have explorers changed the world?
evening last week/month/year)day
order memory explorer
e within living memaorny exploration
present beyend living memory achievement
past old discovery
recent new transport
timeline seqUence equipment
lifetirme modern yacht
future after \'l'-"'i":#
S0
xtt:me long ago Naorth Pole
resilence
determinathon
qualities
coat of arms

Weords which are identified as especially important for pupils te understand to develop an understanding of the substantive
concepts are highlighted in pink.

Year 2 - Vocabulary progression
Disciplinary concepts Topic knowledge

Historical enquiry How was school different in the past? |

SOLUFCES ool Ingbmk

primary souwree textboak

evidence blackboard

contrast abacus

histaric slate

historically significant chalk

eye witness account pen and ink

eye witness Showe
How did we learn to fly?
inventor
flight

Chronological awareness

Decada

Aunglo-Saxon What is a monarch?
monarch COMNQUEr
power coranation
ruler Crowning
absalute monarchy defend
anmnting earl
armed forces fortified manor house
attack patehouse
bablesy Bovernment
battle head of state
battlements imvade
Bayeux Tapestry irvesting
CEFEmany kesp
concentric castle

constitutional monarchy
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KS2 History Progression of Knowledge and Skills

Chronological Awareness

Substantive (abstract) concept 1: Achievements and follies of mankind

Substantive (abstract) concept 2: Power (monarchy, government and empire)




Substantive (abstract) concept 3: Invasion, settlement and migration

Substantive (abstract) concept 4: Civilisation (social and cultural)

Substantive (abstract) concept 5: Trade

Substantive (abstract) concept 6: Beliefs

Substantive (abstract) concept 6: Beliefs

Disciplinary concept 1: Change and Continuity




Disciplinary concept 2: Cause and consequence

Disciplinary concept 3: Similarities and differences

Disciplinary concept 4: Historical significance

Disciplinary concept 5: Sources of evidence




Disciplinary concept 6: Historical interpretations

Historical Enquiry Skills, Sub-Strand 1: Posing Historical Questions

Historical Enquiry Skills, Sub-Strand 2: Gathering, organising and evaluating evidence

Historical Enquiry Skills, Sub-Strand 3: Interpreting findings, analysing and making connections
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Historical Enquiry Skills, Sub-Strand 4: Evaluating and drawing conclusions

Historical Enquiry Skills, Sub-Strand 5: Communicating findings
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Year 3 - Vocabulary progression

Disciplinary concepts

Topic knowledge

Historical enguiry British history 1: Would you prefer to live in the Stone Age, Bronze Age or lron Age?
secondary source Skara Brae, Orkney lslands chiet export
remains hearth metalwork -copper, bronze. gold, tin trade (buying and selling poods/services)
certainty setthernent mining exchange
possibility flint trade (& job requiring mameal skills) goods
confirem roundhouse arrowheads Iarter
prove impaort
inforrmed puess
archaeological evidence British history 2: Why did the Romans settle in Britain?
reconstrection
inforred puess Briton AFMOUF canturion
continuity Rorans seufum farmation
hiztorical significance Celts caligae testudo
criteria enslaved eladius wedpe
interpretation tin tunic tablet
inferemce togas leglanary aguieduct
ohservation setthers legion state
deduction Picts legaitus legal system
legacy pilurn cohort

palea century

Chronological awareness What did the Egyptians believe?

AD- Anno Dornind Bronze Age civillsation Ankh pulley
Bi- Before Christ Iran Age Delta Anubis Ewramid
period duration Egypt Book of the Dead quarrying
prehistory Oild Kingdom Lowwver Egypt hieroghyphs ramps
prehistoric Middle Kingdom Upper Egypt Osiris amulet
Palasolithic Mew Kingdom River Mike PApYTLS canaple jars
Mesaolithic Late period Delta welghing of the heart ermbalrmer
Meolithic Prolermale period Atum Skermet imrnortal
Stone Age chranalogy creation story Ra limen

Herus Casing stones natron

lsis, Pharaoh PrESare

Nun foundations resin

Osiris limestone blocks sarcophagus

Year 4 - Vocabulary progression

Disciplinary concepts

Topic knowledge

Historical enquiry How have children's lives changed?

observation apprentice apprenticeship sanitation housernald
inferemce raster working conditions wiealtivy
deduction accupation waorking hours WapEL
life expectancy politicians factory owners testibe mill
significant parllament chaffung wheat bill
propaganda poOverty oath pass (pass a bill)
evaluate ragged schools mbne/miner) mining reform
rank life expectancy trapper act
bias bird scarer The Factory Act
one-sided living conditions hurriar Thee Coal Mines Act
balanced servant The Chirmney Sweepers Act
viewpoint
ﬁﬁf“'“ British history 2: How hard was it to invade and settle in Britain?
mt:um Angles Wessex cauldron
impact S a0 claimants Battle of Edington
eonclusio Jutes kingdom Danelaw
HTIU#: " Picts Maorthurnbria leadership gualities
supporting evidence '-'n:aslnn Mercia Sutten Hoo
credibility Britons Wessex burial mound

Romans East Amglia Christianity

empire Kent milsslonaries

. lomgships willapes Pope
Chronological watdle and daub thatch peasants
awareness straw
hut

Tudor perbod | 1485-1603)
Wictorl rioed
u';;;_:';gfl Woere the Vikings raiders, traders or settlers?
Anglo-Saxons (410 - 1064)
Vikings (B00t6 1068) trader kel Jorvik

engineer miast UEFTEDHMHE

raider longhoat [RESEIEY

Anglo-Sanon chronicle oars paAgAanism

ballast Rusdhder sacred

hull parmet

Hedeby

Words which are identified as especially important for pupils to understand to develop an understanding of the substantive
concepts are highlighted in pink.
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Year 5 - Vocabulary progression

Disciplinary concepts

Topic knowledge

Historical enquiry What was life like in Tudor times?
CBRSLE afficial pecord House of Lancaster dunghill parchment
rellable justify House of York mace quill pen
audience apinon Battle of Bosworth procession pairboasr
purpose historical investigation | tyrant trading laws chamber
aceuraey lirik exerute court buttery
creabor interpretation Tower of London tovwsn clerk merchant
representation will Teir pageant pewter
council chamber records inventary Royal Progress courtiers free
walue nables mblemen enslaved
transeribe litter valuation R i et
prediction shilling
What did the Greeks ever do for us?
Mediterranean Sea Artemis assembly
Aepean Sea Hephaestus direct democracy
1 lonian Sea Herrmes representative democracy
Chronological awareness Mount Olympus Dianysus philoaaphy
' S Zeus demmcracy forrmula
Mimoan Civilisation
Period - : Hera oligarchy ethics
::"d‘:'l':;:‘m The peried Dark Ages Aphrodite location bougic
. Poseidon city-state legacy
E!:ﬁ::_ﬁ':ltg‘smperm Demeter Athens mpact
Athena Sparta
Apallo landiocked
How did the Maya civilisation compare to the Anglo-Saxons?
abandon drought
Classic period hieroglyphics
diecline pyramid
deforestation rainforest
slach and burn
tropheal rainforest

Words which are identified as especially important for pupils to understand to develop an understanding of the substantive

concepts are highlighted in pink.

Disciplinary knowledge

Historical enquiry

Topic knowledge

‘What does the census tell us about our local area?

Year & - Vocabulary progression

chwrch recards Ivead of the household joimer SEVEFANCE Pay
conirt reconds title can-hooker compensation
records from places of work seholar carding income
factory records EfiUferater pecer wiarkhouse
enumerathon boaks condition flax suffragette
trustwarthy cotion mill worker yarm BOVEMESsS
death records overlooked "I'lﬂ'lI
rellabllity nabbing
criteria
significance [British history 6: What was the impact of Wierld War 1l on the people of Britain?
appeasement Operathon Sealbon Adr Tranaport Auiliary (ATA)
Treaty of Versailles baenbs aimer Auxiliary Territorial Service (ATS)
reparations scrarmible Special Dperations Executive [SEQ)
allies The Blitz Wirnen's Land Arimy
disarm air raid shelter Wmen's Liberation Movement
dedhit Anderson shelter
Chronological awareness wmrost blackout
prosperity eyacuation
RAF Warmen's Auxiliary Air Force [WiAAF)
Mo new vocabulary Luftwatfe Wisersen's Reyal Maval Service [WRNS)
sorties
Unheard histories: Wha should
on the banknote? B9 | The sikh Empire
tasuing bank oultural diversity
remarkable cultural exchange
remembered glnhaltl:ade o
watermark Maharaja Ranjit Singh
maritime routes
Punjaby
Sikh Confederacy (Misl Confederacy)
Sikh Empire
unification




